
As a result of the measures taken to control the outbreak, many children are not 

attending their regular school or early learning centre and may not do so for some 

time. Whilst this is appropriate, we must be clear that, for most, there will be less 

learning. We know that the vast majority of children learn better at school because 

of the direction, expertise and support that can be provided there. We also know 

that the risk is far greater for children and young people in vulnerable 

circumstances.  

Matthew Deeble

Director, Evidence for Learning
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Evidence for Learning 

Evidence for Learning helps great practice become common practice in education. We help 

educators increase learning by improving the evidence of what works and why.
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• What are the challenges and 

opportunities for education during and 

post COVID-19?

• Building students ability to direct their 

own learning through metacognition and 

self-regulation

• Technology at home

• The role parents can play in supporting 

the education of their children

• Q&A 

www.evidenceforlearning.org.au/covid-19-home-supported-learning/

https://www.evidenceforlearning.org.au/covid-19-home-supported-learning/


1. What state are you teaching in?

2. What is your current experience as a 

teaching/leader/system leader?

• Teaching/leading online

• Teaching/leading online while also 

supervising your child/children

• Teaching/leading onsite at your 

school/organisation and also 

teaching/leading online

• Teaching/leading onsite at your school

• Supporting leaders/teachers

6

3. What year levels do you work with?

• Preschool

• Primary

• Middle

• Secondary

• K-12

• University
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Australian Bureau of Statistics. (2018). Household Use of Information Technology. (Catalogue No. 8146.0) https://www.abs.gov.au/ausstats/abs@.nsf/mf/8146.0

Schoeffel, S., & Vaughan, T. (2020). Translating evidence of what works in schools to home-supported learning. Teacher Magazine. Retrieved from 

https://www.teachermagazine.com.au/articles/home-supported-learning-using-what-works-in-schools

Vassallo, S. & Warren, D. (2018). Use of technology in the classroom. In D. Warren & G. Daraganova (Eds.), Growing Up In Australia – The Longitudinal Study of 

Australian Children, Annual Statistical Report 2017. Australian Institute of Family Studies. https://growingupinaustralia.gov.au/sites/default/files/publication-documents/lsac-

asr-2017-chap10-teachers_use_of_technology.pdf (3.6MB)

• 15% of Australia’s do not have access to the internet (Australian Bureau of 

Statistics, 2018)

• Students from families who don’t speak English at home, or who are living in 

insecure housing may face additional barriers to their learning (Schoeffel & 

Vaughan, 2020)

• 75% of teachers felt that had received enough training and support to 

integrate technology into their teaching (Vassallo & Warren, 2018)

• Opportunity to gain new skills in using technology at the teacher, leader and 

system level (Schoeffel & Vaughan, 2020).

https://www.abs.gov.au/ausstats/abs@.nsf/mf/8146.0
https://www.teachermagazine.com.au/articles/home-supported-learning-using-what-works-in-schools
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Simple ways to effectively teach students at 

home during COVID-19

Should we focus less on delivering content 

and more on revision and consolidation of 

existing knowledge?

Online programs - do they offer deep 

learning for primary/secondary students?

Engaging students in this new form of 

learning.

https://www.evidenceforlearning.org.au/covid-19-home-supported-learning/global-evidence-review/

https://www.evidenceforlearning.org.au/covid-19-home-supported-learning/global-evidence-review/
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Click on the images to access the full resources

https://www.evidenceforlearning.org.au/assets/COVID-19-Home-supported-learning/E4L-Plan-Monitor-Evaluate-FINAL.pdf
https://www.evidenceforlearning.org.au/assets/COVID-19-Home-supported-learning/E4L-Strategies-to-help-parents-support-learning-FINAL.pdf
https://www.evidenceforlearning.org.au/assets/COVID-19-Home-supported-learning/E4L-Shared-reading-FINAL.pdf
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Click on the image to access the full resources

https://www.evidenceforlearning.org.au/assets/COVID-19-Home-supported-learning/E4L-Supporting-resources-Implementation-FINAL.pdf
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Schoeffel, S., & Vaughan, T. (2020). Translating evidence of what works in schools to home-supported learning. Teacher Magazine. Retrieved 

from https://www.teachermagazine.com.au/articles/home-supported-learning-using-what-works-in-schools

https://www.teachermagazine.com.au/articles/home-supported-learning-using-what-works-in-schools
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Importantly, parents aren’t expected to deliver material or content. In a 

home-supported learning environment readiness to learn includes 

(Vaughan & Schoeffel, 2020):

• Supporting children to create regular routines and study habits;

• Ensuring a quiet space free from distractions e.g. asking the child to 

set aside materials that they don’t need for learning (e.g. phones and 

other digital devices not required for learning);

• Home computer/laptop with adequate internet and video to interact 

with educators and rest of the class or group were applicable; and,

• Stationary items required for that lesson, including pen, paper and 

calculator.

Communication is a core recommendation of our Guidance Report 

‘Working with parents to support student’s learning’ and this is essential. 

Vaughan, T., & Schoeffel, S. (2020). Working with parents to provide practical strategies for home-supported learning. Teacher Magazine. Retrieved from 

https://www.teachermagazine.com.au/articles/working-with-parents-to-provide-practical-strategies-for-home-supported-learning

https://www.teachermagazine.com.au/articles/working-with-parents-to-provide-practical-strategies-for-home-supported-learning


13Vaughan, T., & Schoeffel, S. (2020). Working with parents to provide practical strategies for home-supported learning. Teacher Magazine. Retrieved from 

https://www.teachermagazine.com.au/articles/working-with-parents-to-provide-practical-strategies-for-home-supported-learning

Click on the images to access the full resources

https://www.teachermagazine.com.au/articles/working-with-parents-to-provide-practical-strategies-for-home-supported-learning
https://www.evidenceforlearning.org.au/assets/COVID-19-Home-supported-learning/E4L-Oral-language-development-FINAL.pdf
https://www.evidenceforlearning.org.au/assets/COVID-19-Home-supported-learning/E4L-Shared-reading-FINAL.pdf
https://www.evidenceforlearning.org.au/assets/COVID-19-Home-supported-learning/E4L-Effective-self-regulated-learner-FINAL.pdf
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Evidence for Learning. (2019). Making best use of Teaching Assistants. https://www.evidenceforlearning.org.au/assets/Guidance-Reports/Teaching-Assistants/E4L-Guidance-Report-Teaching-Assistants-Sep-

WEB.pdf (741KB) 

Vaughan, T. (2018, November 8). The effective use of teaching assistants. Teacher magazine. https://www.teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants

Vaughan, T., & Schoeffel, S. (2020). Working with parents to provide practical strategies for home-supported learning. Teacher Magazine. Retrieved from https://www.teachermagazine.com.au/articles/working-with-

parents-to-provide-practical-strategies-for-home-supported-learning

If a child is struggling with certain content, the parent can help younger children to seek help 

from their educator. For older children, parents can encourage metacognition and self-

regulation through the child seeking help from the teacher (Evidence for Learning, 2019). 

Improving the nature and quality of parents’ talk to their children can support the 

development of independent learning skills that are associated with improved learning 

outcomes (Evidence for Learning, 2019). Schools can encourage parents to help their 

children to develop independent learning skills and manage their own learning through:

• Providing the right amount of support at the right time;

• Encouraging children to take risks with their learning;

• Using open-ended questions;

• Ensuring children retain responsibility for their learning; and,

• Giving the least amount of help first to encourage children’s ownership of the task 

(Evidence for Learning, 2019, p.15; Vaughan, 2018).

https://www.evidenceforlearning.org.au/assets/Guidance-Reports/Teaching-Assistants/E4L-Guidance-Report-Teaching-Assistants-Sep-WEB.pdf
https://www.teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants
https://www.teachermagazine.com.au/articles/working-with-parents-to-provide-practical-strategies-for-home-supported-learning
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If you are 

teaching/leading online 

what platforms are you 

using?

Please type your 

platform in the chat box. 

Stringer, E., Lewin, C., & Coleman, R. (2018). Using digital technology to improve learning. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Guidance_Report.pdf

Technology offers ways to improve the impact of 

student practice.

Evidence suggests that teachers can use technology 

to increase the benefits of practice to improve fluency 

or retention of information, and that this is likely to 

have a positive impact on learning.

https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Guidance_Report.pdf
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Stringer, E., Lewin, C., & Coleman, R. (2018). Using digital technology to improve learning. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Guidance_Report.pdf

Verbal feedback over videos of annotations of students 

work. 

Technology has the potential to improve both 

assessment and feedback, particularly in terms of 

speed and efficiency. 

https://educationendowmentfoundation.org.uk/public/files/Publications/digitalTech/EEF_Digital_Technology_Guidance_Report.pdf
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How to support students who are modified due to having a disability and/or specific learning needs 

from a virtual platform?

How do we support and differentiate online learning environments for students who have learning 

difficulties?

How can we best support students with diverse learning needs and disabilities?

How to meet the needs of non-verbal ASD and other children with special needs?

Providing effective teaching and learning support for families with LBOTE who may not be able to 

read English and no IT?

How do we ensure students with disability aren’t left behind?

How can we go about adjusting and modifying work effectively for students with disability and 

learning needs?

How do we support for students with disability?
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Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

Education professionals are usually driven by the desire to provide each and every young 

person with the best chance to succeed in life, no matter who they are or where they come 

from…this is especially crucial for those students that need the most support. (Davies & 

Henderson, 2020, p. 2)

Professor Becky Francis, Chief Executive, Education Endowment Foundation.

An inclusive culture is a prerequisite for an effective school: it brings happiness, a feeling of 

safety and being part of the community, and, of course, it impacts positively on learning, both in 

classroom and beyond. It is our job to prepare students to flourish and feel truly included in 

society. (Davies & Henderson, 2020, p. 10)

Frances Steel, Assistant Principal

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Guidance Report. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

To ensure that students needs are being met in their schools there are five key 

recommendations:

• Create a positive and supportive environment for all students without exception

• Build an ongoing, holistic understanding of your students and their needs

• Ensure all students have access to high quality teaching

• Complement high quality teaching with carefully selected small-group and one to one 

interventions

• Work effectively with teaching assistants (Davies & Henderson, 2020, pp. 8-9). 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Duchesne, S., & McMaugh, A. (2019). Educational psychology for learning and teaching: 6th edition: Cengage Learning Australia.

While labels might convey some understanding of the nature of a condition, 

they do not provide adequate information about how each individual will be 

affected by this condition. Hence, it is necessary to carefully assess each 

child to determine their educational needs. (Duchesne & McMaugh, 2019, p. 

435). 
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Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

Strategies that are already used by every teacher will be helpful for students 

with additional needs, although some may need further extensions. Some 

students will require additional support (Davies & Henderson, 2020). Key 

strategies that teachers can be encouraged to ensure every child has the 

greatest chance of success in learning are:

• flexible grouping;

• cognitive, metacognitive and self-regulation strategies;

• explicit instruction; 

• technology and 

• scaffolding.

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Adapted form Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/tools/guidance-reports/special-educational-needs-disabilities/

Videos –

short 

audio clips 

Cognitive 

strategies

Task plans

Breakout 

rooms in 

Zoom

Videos –

self-

modelling or 

modelling

https://educationendowmentfoundation.org.uk/tools/guidance-reports/special-educational-needs-disabilities/
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Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

What scaffolding are 

you using for your 

students?

Share examples in 

the chat box.

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

Definition Characteristics

Examples Non-examples

What are the 

cognitive 

organisers 

that you are 

currently 

using? Please 

type into the 

chat box.

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

Definition

* Planets are large natural objects that travel (or orbit) 
around stars.

* From the Greek ‘planētes’, meaning ‘wanderers’.

Characteristics

* Revolves in an orbit around a star, such as the Sun.

* Typically more than 1000km across.

* Typically squeezed by its own gravity into a spherical 
shape.

* Typically big enough that its gravity cleared away any 
other objects of a similar size near its orbit around the Sun.

Examples

* Jupiter—Discovered by Galileo Galilei in 1610. It is fifth in 
line from the sun and the largest planet in the solar system 
(twice as big as all of the other planets combined!).

*It has an iconic Great Red Spot that is actually a giant 
storm that has been raging for hundreds of years (this spot 
is bigger than the Earth)

Non-examples

* Stars: a large ball of burning gas.

* Comets: small chunk of dust or ice that orbits the Sun.

* Asteroids: chunk of rock or metal that orbit the Sun.

* Meteors: chunk of rock or metal that falls through the 
atmosphere.

Planet

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Technology can be a useful tool to support student with additional needs. The 

successful application of technology can include:

• Instructional apps that provide instruction, modelling or practice opportunities 

for a wide range of skills 

• Non-instructional apps – apps that provide tools to aid such as note taking –

teachers can use these to provide audio feedback and create an explicit 

instruction presentation. 

• Speech generating apps that augment the communication skills of students 

with communication difficulties (Davies & Henderson, 2020, p. 25; Ok & Kim, 

2017). 

Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

Ok, M. W., & Kim, W. (2017). Use of iPads and iPods for academic performance and engagement of prek–12 students with disabilities: A research synthesis. Exceptionality, 25(1), 

54-75.

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Some evidence-based practices that are useful to look for or develop in using 

technology are:

• Explicit instruction

• Video self-modelling – students create own videos 

• Video modelling – teachers create videos 

• Constant time delay – set amount of time prior to response from program 

(Ok & Kim, 2017).

Ok, M. W., & Kim, W. (2017). Use of iPads and iPods for academic performance and engagement of prek–12 students with disabilities: A research synthesis. Exceptionality, 25(1), 

54-75.



29

The application of the strategies involved in supporting students is 

dependent on the individual needs that are presented. Addressing 

students with additional needs may require consideration of 

individual needs, intensity and time, and flexibility. 

Response to need: What is the student struggling with? What 

are you trying to teach? 

Intensity and time: Students might require the application of 

strategies over a longer period of time or a more intense focus on 

a small number of important, clearly defined skills or concepts.

Flexibility: If an approach does not appear to be working for a 

student, teachers need to consider what is not working and how it 

could be changed (Davies & Henderson, 2020, p. 27). 

Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

Whole-class teaching. If you have evidence that a 

student requires further support, the starting point 

needs to be consideration of the classroom teaching 

that they receive. Have you maximised their 

opportunity to access the best possible teaching you 

can offer. 

Targeted interventions. If students require additional 

support beyond what can be offered by whole class 

teaching, a targeted or one to one intervention could 

provide the intensive focus required for the student to 

make progress.

Specialist support. Some students will need a 

specialist intervention delivered by a trained 

professional.

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf
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• Same rules apply as in the classroom – where you 

utilise Teaching Assistants well there is a positive 

impact.

• Aide – reports to teacher – teacher hands up to 

level coordinator. 

• Use your Integration Aides/Teaching Assistants to 

help you support your students with learning 

needs. 

• Feedback via Seesaw (or the platform you are using 

– provide videos and/or audio clips for feedback).

• Answer questions, support the technical issues. 

https://svaltd.sharepoint.com/:w:/g/VP/EdBTpLxLxAJKl67ptcTn5pkBNGYpciW0aY88jXAWxsetRw?e=vLQE1g
https://www.teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants
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Evidence for Learning. (2019). Making best use of Teaching Assistants. Retrieved from https://www.evidenceforlearning.org.au/assets/Guidance-

Reports/Teaching-Assistants/E4L-Guidance-Report-Teaching-Assistants-Sep-WEB.pdf

https://www.evidenceforlearning.org.au/assets/Guidance-Reports/Teaching-Assistants/E4L-Guidance-Report-Teaching-Assistants-Sep-WEB.pdf
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Self-scaffolding - TA observes the student is working 

independently and does not intervene.

Prompting - TA uses wait time (10 seconds) to see if the student 

can get started asks a prompt question such as ‘Can you 

remember what Ms V said you need to do first?”, or gestures to a 

useful resource such as a model on an interactive white board.

Clueing - TA uses a statement, ‘The ruler will help you’, or 

question, ‘How could the ruler help you?’, to give one piece 

of information at a time to support accessing the task. 

Several clues may be needed…

Modelling  - TA demonstrates the next step the child 

needs to complete and then asks the child to take this 

step. “I am using the vocabulary wall or wow words to find 

a word to help me describe my character….”

Correcting  - The TA provides answers and requires no 

independent thinking. Occasionally it is appropriate to do 

this, however TAs should always aim instead to model 

and encourage students to apply new skills or knowledge 

first. 

Adapted from Evidence for Learning. (2019). Making best use of Teaching Assistants. Retrieved from https://www.evidenceforlearning.org.au/assets/Guidance-Reports/Teaching-

Assistants/E4L-Guidance-Report-Teaching-Assistants-Sep-WEB.pdf & Davies, K., & Henderson, P. (2020). Special Educational Needs in Mainstream Schools. Retrieved from 

https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf

https://www.evidenceforlearning.org.au/assets/Guidance-Reports/Teaching-Assistants/E4L-Guidance-Report-Teaching-Assistants-Sep-WEB.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Send/EEF_Special_Educational_Needs_in_Mainstream_Schools_Guidance_Report.pdf


34

How can I build relationships with my class online?

How might we build rapport & sustain relationships on virtual platforms, 

particularly if cohort has new students.

How can we efficiently practise differentiation and feedback?

• Using videos can help with trying to engage with new students, a simple one 

or two minute video explaining your area of passion as a teacher and how 

you are excited to have them in your class.

• Use of videos where you explain key concepts within the lesson and express 

your passion and enthusiasm for the topic can help build a online rapport 

with your students. 

• Use the chat function you have to engage with your students as often as 

possible. 
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Sharples, J., Albers, B., Fraser, S., Deeble, M., & Vaughan, T. (2019). Putting Evidence to Work: A school's Guide to Implementation. In. Retrieved from https://evidenceforlearning.org.au/guidance-reports/putting-

evidence-to-work-a-schools-guide-to-implementation/ 

Picardo, J. (2017). How to do it: Using digital technology to support effective assessment and feedback. Impact. Retrieved from https://impact.chartered.college/article/picardo-using-digital-technology-support-effective-

feedback-assessment/

• Share learning intentions and success criteria at the top of the online task 

outline. The success criteria can be differentiated for different groups of 

students. (Sharples et al., 2019)

• Extension activities can be provided within the outline of the online task. 

• Provide feedback to students that is focused on these learning intentions and 

success criteria. Feedback can be provided as videos or short audio recordings 

for your students, this can be especially helpful for students with LBOTE and 

those that struggle with literacy. 

• Teachers look for and make a note of common misconceptions in tasks. Then, 

using screen or voice recording technology, the teacher could record herself 

highlighting what students have been good at, what they need to be better at 

and how to be better at it. (Picardo, 2017)

https://evidenceforlearning.org.au/guidance-reports/putting-evidence-to-work-a-schools-guide-to-implementation/
https://impact.chartered.college/article/picardo-using-digital-technology-support-effective-feedback-assessment/
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The most useful feedback is at the process and self regulation level, although 

sometimes it may be appropriate to give feedback at the other two levels.  

educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-science/

Level The question it helps students to 

answer

Example Impact

Self 

evaluation

How good am I? Well done, you’ve worked really hard 

this week.

Ineffective

Task How can I get this done?

How can I make this better?

Next time you do a calculation like this, 

try to set it out the way I showed you. 

Useful

Process How can I get better in tasks like 

this? 

What does it mean to be good in this 

subject?

Your understanding of Ohm’s Law is 

good, but be careful to use the correct 

units.

Powerful

Self-

regulation

How can I manage myself to learn 

better?

How can I motivate myself?

Are you happy that you understand 

photosynthesis now? What could you 

do to extend your understanding 

further?

Powerful

https://educationendowmentfoundation.org.uk/tools/guidance-reports/improving-secondary-science/
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Type into the chat box:

• How you would give feedback on self-regulation consistent with your new 

environment?

evidenceforlearning.org.au/the-toolkit/approaches-by-organisation/acer/evidenceforlearning.org.au/the-toolkit/full-toolkit/

http://evidenceforlearning.org.au/the-toolkit/full-toolkit/
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How best to support young people in vulnerable households?

• Know students and how they learn – AITSL Standard 1. 

• Differentiate. 

• Each system has built a provision for vulnerable students to access 

education on-site, be guided by your department / association. 

Vaughan, T., & Schoeffel, S. (2020). Working with parents to provide practical strategies for home-supported learning. Teacher Magazine. 

Retrieved from https://www.teachermagazine.com.au/articles/working-with-parents-to-provide-practical-strategies-for-home-supported-learning

https://www.teachermagazine.com.au/articles/working-with-parents-to-provide-practical-strategies-for-home-supported-learning
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I will be interested in partnerships with parents and an early childhood application?

Working with children 0-4 years? 

How best to support learning/play for ages 0-5 when home mightn’t be the safest 

space?

How do we differentiate for students? How do we support our Kinder to Year 1 

students?



Early Childhood Education Teaching & Learning Toolkit - evidenceforlearning.org.au/the-

toolkits/early-childhood-education-toolkit/

Australasian Research Summaries 

evidenceforlearning.org.au/the-toolkits/early-childhood-education-toolkit/australasian-

research-summaries/

Oral language for 2 to 5-year-old children https://evidenceforlearning.org.au/assets/COVID-19-

Home-supported-learning/E4L-Oral-language-development-FINAL.pdf

Discovery at Home (from Early Start, University of Wollongong) - Virtual tours of the Early 

Start Discovery Space and Experiences, challenges and prizes, shows, reading stories and 

guided activities.

First Five Forever - A Queensland Government and State Library of Queensland initiative that 

provides strong early literacy foundations for all children aged 0-5 years. The website includes 

articles on early literacy and over 300 tips and activities to try at home, which can be 

personalised to the age and gender of the child.

Five from Five's Parent Resources - Evidence-informed play-based activities to help parents 

support children's literacy development.

Goodstart@Home - Play-based learning activities for parents to do together with preschool 

aged children, and activities that parents can set up for some individual play.
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• Do fewer things, better

• Communicate 

• Build on what you know and do already 

• Make evidence-informed decisions based on what works for you and your 

students

• Monitor and evaluate 
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https://www.evidenceforlearning.org.au/covid-19-home-supported-learning/


Join our Evidence Informed Educator 

Network 

evidenceforlearning.org.au/evidence-

informed-educators/join/
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Subscribe to our eNewsletter

evidenceforlearning.org.au

Follow us on 

Twitter @E4Ltweets

Facebook Evidence for Learning

YouTube Evidence for Learning. We 

have recently released more detailed 

Teaching & Learning Toolkit and 

Implementation Guidance report 

videos. 

Get in touch

tvaughan@evidenceforlearning.org.au

sschoeffel@evidenceforlearning.org.au

Attend our webinar series 

evidenceforlearning.org.au/evidence-

informed-educators/webinars/

http://evidenceforlearning.org.au/evidence-informed-educators/join/
http://evidenceforlearning.org.au/evidence-informed-educators/join/
https://twitter.com/E4Ltweets
https://www.facebook.com/EvidenceforLearning/
https://www.youtube.com/channel/UC1dTRiOjPTsaFDnV82cgoEA
https://www.youtube.com/watch?v=kA31tazAKh8&t=4s
https://www.youtube.com/watch?v=OuvCPMb0ExA
mailto:tvaughan@evidenceforlearning.org.au
mailto:sschoeffel@evidenceforlearning.org.au
https://www.evidenceforlearning.org.au/evidence-informed-educators/webinars/2020/
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