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We acknowledge the traditional custodians of the land, the elders of the 

Wurundjeri people of the Kulin nation and pay respect to their elders past, 

present and emerging.
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• What is your role?

• Where you are joining us from?

• What is your language for ‘Teaching Assistant’?

• What is your relationship with TAs / TA supports?



• There is a sizable workforce in Australia of teaching assistants (also known as TAs or integration 

aides), with on average 10 teaching assistants in every school in 2017 (Adapted from Australian 

Bureau of Statistics, 2018; DEEWR, 2018).

• In 2017 92,800 TAs were employed in Australian Schools and this is predicted to increase to 

114,700 by 2022 (DEEWR, 2018).

• Of those employed in 2017, 25.8 per cent work full-time with an average week involving 35.1

hours (DEEWR, 2018).

• The average age of a TA is 46, with 88.4 per cent being female (DEEWR, 2018).

4teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants

https://www.teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants


• The qualifications for TAs varies across 

Australia, with no common qualification 

required to join the workforce (Butt, 2018; 

DEEWR, 2018; Evidence for Learning in 

collaboration with Melbourne Graduate School 

of Education, 2018).

• In 2016, 37.5 per cent of employed TAs had a 

Certificate III or IV, with 10.2 per cent with a 

Bachelor degree and 7.4 per cent had a 

postgraduate qualification (DEEWR, 2018).

5teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants

https://www.teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants


• Supports evidence-informed decision making

• Provides guidance on how to use their resources to improve outcomes for 

students;

• Is an introduction to education research

6

Average months’ worth of learning progress;

Cost to implement

Security of evidence
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8evidenceforlearning.org.au

Tablet or phone Laptop

http://evidenceforlearning.org.au/
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LaptopTablet or phone

evidenceforlearning.org.au/the-toolkits/

https://evidenceforlearning.org.au/the-toolkits/
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LaptopTablet or phone

evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/

https://www.evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/australasian-research-summaries/
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Average cost

The approximate cost of 

implementing an approach.

Evidence security

Based on the quantity and 

the methodological quality of 

the available evidence, and 

the reliability or consistency 

of impact estimates. 

Months’ impact

The additional months' 

progress you can expect 

students to make as a result 

of an approach being used. 

evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/

https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/


12https://evidenceforlearning.org.au/the-toolkits/teaching-assistants/

https://evidenceforlearning.org.au/teaching-and-learning-toolkit/teaching-assistants/


13evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/australasian-research-summaries/

Summary of Australian and New Zealand 

research

References

Databases searched

Search terms

https://evidenceforlearning.org.au/the-toolkits/the-teaching-and-learning-toolkit/australasian-research-summaries/
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teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants

https://www.teachermagazine.com.au/articles/the-effective-use-of-teaching-assistants


“Addressing the current 

situation is a school leadership 

issue. 

School leaders must rigorously 

define the role of TAs and 

consider their contribution in 

relation to the drive for whole 

school improvement”.

A fundamental rethink
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• Has been drift towards TAs taking on role 

of ‘primary educator’ for low-

attaining/SEN pupils. Well-meaning, but 

flawed.

• Results in greater separation from the 

classroom, teacher, mainstream 

teaching/curriculum coverage, and their 

classmates. Associated with significantly 

lower learning outcomes. 

• School leaders must review roles of TAs and 

teachers. Take a wider view of how TAs 

can support learning and improve 

attainment.



• Schools must break away from the ‘Velcro’ 

model of TA deployment. 

• If TAs have a direct teaching role, it is 

important to ensure they supplement 

rather than replace the teacher. 

• Teachers need to use TAs more 

strategically to enable themselves to work 

more often with lower-attaining/SEN 

pupils.

• High quality teaching, by the teacher,               

is the foundation for all the  

recommendations.



Start with high quality teaching…



About school leadership!



• Improve the nature and quality of 

TAs’ talk to pupils to help pupils 

develop the independent learning skills 

associated with improved learning 

outcomes.

• Instead of prioritising task completion 

and correction, TAs should be 

encouraged to give pupils ‘the least

amount of help first’.

• TAs’ interactions should help pupils to 

develop ownership of tasks and to be 

comfortable to take risks with their 

learning.



Using TAs in the Classroom



Scaffolding framework





• Lack of opportunities for out-of-class 

liaison can result in poor teacher-TA 

collaboration in the classroom.

• Schools must provide sufficient time for 

teachers and TAs to prepare for 

lessons and for feedback afterwards.

• TAs should not ‘go into lessons blind’. 

Teachers must provide the essential 

lesson ‘need to knows’ ahead of time.

• TAs must be fully trained for roles they are 

given; for example, in having effective 

interactions with pupils. 



Source: Sutton Trust/EEF’s Teaching and Learning Toolkit

Teaching 

assistants

Rethinking TAs’ Interactions



Catch Up Numeracy and Literacy

• Targeted one-to-one interventions, delivered by TAs, for pupils 

struggling with numeracy and literary

• Support is tailored to the needs of the learner

• 2 x 15min sessions per week, for 30 weeks

• Two, large, independent RCT evaluations (54 and 85 schools 

respectively)

Group
Number of 

pupils
Effect size*

Estimated 

months’ 

progress

Catch Up 

Numeracy vs 

control

336 +0.21 +3

Catch Up 

Literacy vs 

control

557
+0.12

+2



• Given the right support and training, TAs 

can make a significant contribution to 

pupil attainment delivering 1-2-1/small 

group interventions (0.2 – 0.3 ES, 3 to 4 

additional months progress) .

• Positive effects only observed in 

structured settings, with high-quality 

support and training. 

• When TAs deployed in informal, 

instructional roles they can negatively 

impact on pupils’ learning                            

(DISS study).



TA-led interventions - positive effects

Project Summary Age Toolkit areas Effect size Padlocks 

and stage

Catch Up 

Literacy

One-to-one tailored TA support on 

phonics and comprehension. 

Years 3-6 Phonics +0.12 (2 months)

Effectiveness

Catch Up 

Numeracy

One-to-one TA numeracy 

instruction for struggling learners

Years 2-6 - +0.21 (3 months)
Effectiveness

Nuffield Early

Language 

Intervention

Oral language intervention for 

nursery and reception pupils, 

delivered by TAs

EYFS Communication and 
language 
approaches (Early 

Years toolkit)

+0.27 (4 months) 

Efficacy

REACH Language and comprehension 

intervention for struggling readers, 

delivered by TAs

Year 7 Reading 
comprehension; Oral 
language

+0.34 (4 months) 

Efficacy

Switch-on 

Reading

10 week TA intervention drawing 

on Reading Recovery

Year 7 Reading
comprehension

+0.24 (3 months)

Efficacy

Talk for Literacy Speaking and listening

interventions delivered by TAs.

Year 7 Oral language +0.20 (3 months)

Efficacy

ABRA: Online 

Reading Support

Small group, online literacy 

support with phonics and 

comprehension activities

Year 1 Phonics; Reading
comprehension

+0.23 (3 months)

Efficacy



• Brief (15-30mins), regular (3-5 times per week) 

sessions maintained over a sustained period (8-20 

weeks). Carefully timetabled.

• Extensive training and coaching from experienced 

trainers/teachers (5-30hrs).

• Structured supporting resources and lesson plans, 

which are followed closely.

Characteristics of effective interventions:

• Assessments used to identify pupils, guide areas for 

focus and track progress.

Examples of evidence-based interventions include Catch Up Numeracy, Catch Up 

Literacy, Switch-on Reading, Talk for Literacy, Reading Intervention Programme

See EEF website for latest evaluation findings and new TA projects



We need to talk 
about 

interventions…



Interventions ‘Health Check’

• Are you using evidence-based interventions? If so, are they being used as 

intended, with the appropriate guidance and training?

• If not, do they reflect the characteristics of effective interventions? 

• What does your data show for those pupils involved in intervention work? Is it in 

line with the expected progress from the research?

• Is appropriate planning provided for timetabling out-of-class sessions so that they 

complement classroom teaching?

• How effective are TAs and teachers reviewing work taking place in intervention 

sessions? Are pupils supported to make links being made with general classroom 

work?



Overall use of 

interventions:

• One or two well-chosen, evidence-

based interventions, used judiciously to 

support pupils that are struggling with 

their learning.

• At least compensate for time out of 

class. Don’t assume pupils can make 

connections with the general curriculum.

• Supplement ‘quality first’ teaching in the 

classroom, with clear links made 

between learning in each context.



Explicit connections between interventions and 
classroom teaching (Rec 7)

“The key is to view the intervention from the pupils’ point 

of view, so when they return to lessons, teachers can ask 

questions that help them apply, demonstrate and 

consolidate new learning”

Sharples, Webster & Blatchford (2018)



Putting it all together

• A ‘tight, but loose’ approach

• Use the recommendation as a basecamp

• Contextualise for your school and your pupils - faithful 
adoption, intelligent adaptation

• Common, meaningful language

• The implementation challenge: the ‘how’ + the ‘what’ 



‘Acting on the evidence’ process

Work out what good 
looks like for you

Create a shared vision, plan and policy

Deliver it! 

Take stock – be honest and listen  



educationendowmentfoundation.org.uk/resources/making-the-best-use-of-teaching-assistants/

http://www.educationendowmentfoundation.org.uk/resources/making-the-best-use-of-teaching-assistants/


RAG Assessment
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• Join our Evidence Informed Educator Network                           

evidenceforlearning.org.au/evidence-informed-educators/join/

• Webinar series evidenceforlearning.org.au/evidence-informed-educators/webinars/

• Subscribe to our newsletter for updates evidenceforlearning.org.au/

• Follow us on Twitter @E4Ltweets and Facebook Evidence for Learning

• Comments and feedback please sschoeffel@socialventures.com.au

http://evidenceforlearning.org.au/evidence-informed-educators/join/
https://www.evidenceforlearning.org.au/evidence-informed-educators/webinars/webinar-series-2019/
http://evidenceforlearning.org.au/evidence-informed-educators/join/
https://twitter.com/E4Ltweets
https://www.facebook.com/EvidenceforLearning/
mailto:Susannah%20Schoeffel%20%3csschoeffel@socialventures.com.au%3e
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