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Sort by Name — Average cost— Evidence security — Months' impact -

Feedback $ 888 @
Average cost
The approximate cost of
Metacognition and self-regulation $ 8888 0 implementing an approach.
Reading comprehension strategies Sl S L
8 P g9 3 6aaa Based on the quantity and
the methodological quality of
. . the available evidence, and
Collaborative Ieammg $ 866648 e the reliability or consistency
of impact estimates.
Early years interventions $3$5%%% 86886 e
Months’ impact
The additional months'
Homework (Secondary) $ 8648 progress you can expect
students to make as a result
of an approach being used.
Mastery learning $ 886 e

W
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Definition

Feedback is information given to the learner and/or teacher about the learner's
performance relative to learning goals or outcomes. It should aim to (and be
capable of) producing improvement in students’ learning. Feedback redirects or
refocuses either the teacher's or the learner’s actions to achieve a goal, by
aligning effort and activity with an outcome. It can be about the output of the
activity, the process of the activity, the student's management of their learning or
self-regulation, or them as individuals. This feedback can be verbal or written, or
can be given through tests or via digital technology. It can come from a teacher or
someone taking a teaching role, or from peers.

Search terms: feedback; formative evaluation; assessment for learning; feedback

interventions. corrective feedback.

Evidence Rating

There are seven meta-analyses of feedback and feedback interventions which
have consistently found high average effects of feedback on learning and
academic performance. Only two of these have been conducted in the last 10
years, Many of the studies included are small scale studies from psychology
which demonstrate theoretical principles, but which may be difficult to generalise
to educational practice. Larger scale educational studies tend to have lower
effects. The meta-analyses include a very wide range of effects. Overall the

evidence is rated as moderate.
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For more information about the effect sizes in the Toolkit, click here,

. Policy & Practice, 18: 1, 5-25

Meta-analyses abstracts

1. Bangert-Drowns, R. L., Kulik, C. L. C., Kulik, J. A., & Morgan, M. {19981)

Feedback is an essential construct for many theories of learning and instruction and an understanding
of the conditions for effective feedback should facilitate both theoretical development and instructional
practice. In an early review of feedback effacts in written instruction Kulhavy (1977) proposed that
feedback's chief instructional significance is to correct errors, This error-correcting action was thought
to be a function of presentation timing, response certainty and whether students could merely copy
answers from feedback without having to generate their own. The present meta-analysis reviewed 58
effect sizes from 40 reports. Feedback effacts were found to vary with for control for pre-search
availability, type of feedback, use of pre-tests and type of instruction and could be quite large under
optimal conditions. Mediated intentional feedback for retrieval and application of specific knowledge
appears to stimulate the corraction of erroneous responses in situations where its mindful (Solomon &

Globerson, 1987 reception is encouraged.

2. Fuchs, L.S. & Fuchs, D. (1986)

‘While the aptitude treatment interaction (ATI) approach to
establishing salient learner characteristics, systematic formative evaluation provides ongoing

evaluation for 1al program m Sy! formative evaluation appears more

tenable than ATI for developing individualized instructional pregrams. This meta-analysis investigates
the effects of educational programs on student achievement. Twenty-one controlled studies generated
95 relevant effect sizes, with an average effect size of .72, The magnitude of effect size was

associated with p type, data luati and use of behaviour modification. Findings

‘~dicate that unlike reported ATI approaches to individualizati 1 il ti
ocedures reliably increase academic achlevement. This suggests that, given an adequate

easurement methodolegy, practitioners can inductively

programs.

evidenceforlearning.orqg.au/the-toolkit/feedback w0 E4L
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Feedback

High impact for very low cost, based on
moderate evidence.

Feedback studies tend to show very high effects on

learning.

5.2
Provide feedback to students on their learning

Demonstrate an understanding of the purpose of providing timely and

appropriate feedback to students about their learning.

Average cost Evidence security Months' impact

$ 868 e

1.2
Understand how students learn

Demonstrate knowledge and understanding of research into how students learn

and the implications for teaching.

14 E4L



Feedback

How would you define feedback?

What are the different categories

of feedback you can give to
students (e.g. what are the ﬁ O [

different areas feedback can M\ ,i Q O

focus on?) L‘ |J @
Enter your answer into the chat i

boX.




Atrusting relationship for feedback

In the end, it all comes down to the relationship between the teacher and the
student. To give effective feedback, the teacher needs to know the student -
to understand what feedback the student needs right now. And to receive
feedback in a meaningful way, the student needs to trust the teacher - to
believe that the teacher knows what he or she is talking about and has the
student's best interests at heart. Without this trust, the student is unlikely to
Invest the time and effort needed to absorb and use the feedback.

The only thing that matters is what the student does with the feedback.
If the feedback you're giving your students is producing more of what you
want, it's probably good feedback. But if your feedback is getting you less of
what you want, it probably needs to change.

effof effective feedback. Educational Leadership, 73(7), 10-15. http://www.ascd.org/publications/educational-leadership/apri16/vol73/num07/The-Secret-of-Effective-Feedback.aspx 16 E4L

N
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Feedback —What is it?

 Feedback is information given to the learner and/or the teacher about the
learner’s performance relative to learning goals.

* |t should aim to producing improvement in students’ learning.

e Feedback redirects or refocuses either the teacher’s or the learner’s actions
to achieve a goal.

* |t can be about the learning activity, the process, the student’s management
of their learning or self-regulation or about them as individuals. It can come
from a teacher or someone taking a teaching role, or from peers.

%
///////j evidenceforlearning.org.au/the-toolkit/feedback = [J]ee
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Feedback —What should | consider?

Research suggests that it should be:

» specific, accurate and clear (e.g. “It was good because you...” rather than just “correct”);

e compare what a learner is doing right now with what they have done wrong before (e.g. “I
can see you were focused on improving X as it is much better than last time’s Y...”);

« encourage and support further effort and be given sparingly so that it is meaningful;
provide specific guidance on how to improve and not just tell students when they are
wrong;

 and be supported with effective professional development for teachers.

%/
/ ///, evidenceforlearning.org.au/the-toolkit/feedback = |Jjes
>
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Praise for intelligence can hinder learning

« Students who are praised for intelligence, ‘You did a brilliant job, you
are very smart’ — can develop a fixed mindset, seeing their intelligence
as fixed. These students can become:

* less confident

e less resilient

e |less motivated

» decrease effort in response to set backs.

« “| say praise the effort that led to the outcome or learning progress: tie
the praise to it. It's not just effort but strategy. Students need to know
that if they’re stuck, they don’t need just effort. You don't want them
redoubling their efforts with the same ineffective strategies.” (Dweck,
2016).

7
aitsl.edu.au/feedback/ and Dweck (2016) How praise became a consolation prize. The Atlantic, December 2016. 9 .J E4AL
/// Accessed: https://www.theatlantic.com/education/archive/2016/12/how-praise-became-a-consolation-prize/510845/
>
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Feedback and praise about the learning do not go
together —but we like praise!

Care is needed, however, to not over-praise as it can give the message that the student is
not capable (the perception being that the teacher gives more praise to lower achievers in
the class to boost their confidence), and that the teacher has low expectations for the work
of the over-praised student. Praise, also, can undermine resilience, as it send messages
that it is the student rather than their involvement and persistence in learning that determine

SUCCESS.

Some students become praise junkies as their view of themselves is confirmed,
iIndependent of their performance an learning. They seek the praise, often independent of
the quality of their learning. Typically, these praise junkies seek positive commendations to
confirm their self-esteem and look acceptable in front of their peers. They risk not getting
praise if they tackle challenging tasks where they might make errors.

(Hattie & Clarke, 2018, p. 43)

%/
/ //, Source: Hattie, J., & Clarke, S. (2018). Visible Learning: Feedback. Routledge. 20 E4L
) -




Models of feedback

Hattie and Timperley outline four
levels at which feedback is directed,
in order of least to greatest impact

1. Sell — personal evaluation and affect
(usually positive) about the student
(D “Overall you did a good job.”

2. Task - feedback on how well tasks

4. Self-regulated - feedback on how
students monitor, direct and regulate
their own leaming
2 “Can you think of another strategy

to try?”

Black and Wiliam detail five
strategies to put feedback
into practice

1. Clarifying, sharing and
and criteria for success

2. Engineering classroom activities that
elicit evidence of learming

3. Providing feedback that moves

4. Activating students as instructional
resources for one another

5. Activating students as the owners of
their own learning.

aitsl.edu.au/feedback/ » [Je
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Recent results from Embedding Formative Assessment

o Students in the Embedding Formative Assessment schools made the
equivalent of two additional months’ progress in their learning.

e This Randomised Controlled Trial (RCT) in the UK involved 25 000
students.

It showed the importance of providing feedback that moves learning
forward.

/
// educationendowmentfoundation.orqg.uk/projects-and-evaluation/projects/embedding-formative-assessment/ 22 E.u_
/)
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Black and Wiliam emphasise student self-regulation which is consistent with
the most powerful level of feedback identified by Hattie and Timperley.

Self level

Task

Process

Self-

///7 regulation

personal evaluations and affect
(usually positive) about the learner

how well tasks are understood and
performed

the main process needed to
understand/perform tasks

self-monitoring, directing and
regulating actions

Overall you did a good job  Ineffective

You need to include Useful
appropriate, scientific
language

How did you evaluate your  Powerful
research sources

Can you think of a different  Powerful
strategy to try?

http://evidenceforlearning.org.au/news/effective-feedback-in-action/ E4L



https://www.aitsl.edu.au/docs/default-source/research-evidence/spotlight/spotlight-feedback.pdf?sfvrsn=cb2eec3c_12

Todls & resoLrcas Rasaarch & avidenca About AITSL Maws and meda Contact us

. bt e
a[t‘;l o o Prepare to teach Lead & develop Deliver ITE programs Migrate to Australia Q

Feedback

HOME 3} TEACH » IMPROVE PHAGTICE } FLEDBACK

The research is clear: effective feedback practices can greatly improve student learning and teaching
guality. Use these evidence-based, practical tools to introduce or enhance feedback in your setting.

Effective feedback
animation

) Watch 4min video

aitsl.edu.au/feedback/ > [Jjea
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Feedback case studies

£

Feedback Case Study

ROSNY COLLEGE
ROSNY PARK, TAS

INMER REGIOMNAL Identitying a need
GOVERMMENT P 10 the @il of @ rey prncipal in January 2005
Hosny Colege conducted a teaching and Barmng sudil
SECONDARY 11 - 12 iz e 1 bty rescormemencations of the dudit wis 1o dovelop
B comimon language for ieaching and lzaming, an epproach,
107 TEAGHERS supErind Dy rescarch showing the higi impssct of qualty
T O Sechan oo
i irodrildrsisio Sovaral seniol hees lsm ui B range ol pedagog
- = - [ [ I | civeTal SEnol iEachors [nsm 20U 8 ran(ae of DeCEgngCs
would begin with the feedback strategy in SESSs S ERREREEE. LBOTE &% APPrOAChes rom Dylan Wikem, AfRerwards, hey preseed
_ﬂ'ﬂ;ﬂ'.ﬂ'"wmr: '-'i'..j__ gt S Ther kramings 60 Thlr colioaguies, and tho Ul Ieadershin Team

INDIGENOUS STUDENTS 8% agread 1o pursus formative assessrmant practices basad on

PAccrsae from MWySchoo - Moy 2010 T Viliam's work

The non-negotiable area is developing a comman language

of leaching and learning. We're going lo be driving that lor three
years and then we'll re-evaluate where we're up to after that

Deb Dy, Principsl
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Implementation resources

et all the tools and resources you need to implement feedback in your school.

User guide Readiness check Planning Implementation Evaluation

Readiness check

Are you ready 1o introduce a change in practice across your context?

P — 1 — Readiness check

Read Check UM
it £ Use with the leadership team, a small group overseeing implementation or all staff to identify structures, systems
and processes already in place that can be used to support the implementation of feedback practices

Readiness check (docx, 180KB)

aitsl.edu.au/feedback/ = [Jjea
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Practical Example | Further reading

Learning
intentions and

Learning intention — what
learners should know,

Learning intentions are
the basis for tracking

L earning intentions and

success criteria

understand and be able to do by
the end of a learning period or
unit. In addition to learning
intentions students may also
have individual learning goals
they address in their learning.

student progress,
providing feedback and
assessing achievement.

success criteria

Teachers need evidence
of where students are in
their learning to set
appropriately challenging
learning intentions.

L earning intentions and
success criteria

Success criteria are the
measures used to determine
whether, and how well, learners
have met the learning intentions.

They need to be clear
and specific to avoid
ambiguity.

Success criteria

.J E4L
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Practical Example Further reading

Collaborativ A professional learning community Stacey Quince — Action Professional Leaning
e planning (PLC) in schools involves Learning Questions 1) What  communities
collaboration, sharing and ongoing was the impact of your
critical interrogation of teaching project on teacher Impact Evaluation
practices in line with professional professional learning? How Cycle
standards. PLCs should be learning-  do you know? What was the
oriented and promote the growth of impact of the project on Beyond PD
teachers and students. student learning?

Collaborative planning — teachers may See feedback case studies —

themselves set learning intentions, Trialling feedback practices

they may negotiate these with from Rosny college (00:00 —

students in a facilitated conversation  01:47), and Explicit teaching

or they may plan learning intentions and feedback from South

and success criteria in teams. Halls Head Primary School
(06:00 — 06:52).


https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-professional-learning-communities-strategy.pdf?sfvrsn=c42dec3c_2
http://evidenceforlearning.org.au/evidence-informed-educators/impact-evaluation-cycle/
https://learningfirst.com/publications/

Practical Example Further reading

Bump it up Annotated work samples at different Students are asked to Learning intentions and
wall levels of quality on the wall in the review their work against Success criteria
classroom. The works samples are  the work samples to self- Video case study
often rated against rubrics and assess their performance
annotated. and to determine how they

might improve the quality of
their work before sharing it
with the teacher

Rubric Guidelines for measuring Learning intentions and
achievement that state the learning SuUCCess criteria
intentions with clear performance
criteria, a rating scale and a
checklist.

.J E4L
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https://www.aitsl.edu.au/docs/default-source/feedback/aitsl-learning-intentions-and-success-criteria-strategy.pdf?sfvrsn=382dec3c_2

Metacognition and self-
regulation

High impact, very low cost, based on extensive
evidence

Metacognition and self-regulation approaches have

consistently high levels of impact.

1.2
Understand how students learn

Demonstrate knowledge and understanding of research into how students learn

and the implications for teaching.

Average cost Evidence security Months' impact

$ 8886 Q

1.5

Differentiate teaching to meet the specific
learning needs of students across the full range
of abilities

Demonstrate knowledge and understanding of strategies for differentiating

teaching to meet the specific learning needs of students across the full range of

abilities.

31 .J E4L



Metacognition and self-regulation

How would you define
metacognition and self-

regulation?

DO you think that they are
nelpful skills for students to

nave?

Enter your answer In the
chat box.




Metacognition and self regulation

 Metacognition and self-regulation approaches aim to help students think about their own
learning more explicitly, often by teaching them specific strategies for planning,
monitoring and evaluating their learning.

« Self-regulated learning can be broken into three essential components:

O cognition - the mental process involved in knowing, understanding, and learning e.qg.
subject specific - making different marks with a brush or using different methods to
solve equations in maths;

O metacognition — learners monitor and purposely direct their learning e.g. checking
our memorisation technigue was accurate or selecting the most appropriate cognitive
strategy for the task we are undertaking;

O motivation - willingness to engage our metacognitive and cognitive skills e.qg.
undertake a tricky revision task now — affecting current well-being — as a way of
improving our future well-being.

y%
/// educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-requlated-learning/ss E4|_
)



https://educationendowmentfoundation.org.uk/tools/guidance-reports/metacognition-and-self-regulated-learning/

Metacognition and self-regulation

 We approach any learning task or
opportunity with some metacognitive

knowledge about:

METACOGNITION
« Knowledge of ourselves as learners —

our own abilities and attitudes

_ 3. Evaluation
 Knowledge of strategies — what

strategies are effective and available

« Knowledge of the task the particular 1. Planning
type of activity.

« Metacognitive regulation — planning 2. Monitoring
how to undertake a task, working on it
while monitoring the strategy and COGNITION
aluating the overall success.

/ educationendowmentfoundation.org.uk/tools/quidance-reports/metacognition-and-self-requlated-learning/ 34 E4L
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Metacognition and self-regulation in painting

Planning:

 What resources do | need to carry out a self-portrait?
 Have | done a self-portrait before and was it successful?
 What have | learned from examples we looked at earlier?
Dol need a line guide to keep my features in proportion?
Monitoring

 Am | doing well?

Do | need any different techniques to improve my self-portrait?

* |s there anything | need to stop and change to improve my self-portrait?
Evaluation

e How did | do?

* Did my line guide strategy work?

* Was it the right viewpoint to choose?
educationendowmentfoundation.org.uk/tools/quidance-reports/metacognition-and-self-requlated-learning/ 35 £4|.
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Metacognition 2017

Effect sizes for studies of metacognition and self-regulation
2017

0.62 Mean ’
weighted
effect size ‘

-
-

-

0 0.1 0.2 0.3 0.4 0.5 0.6 0.7 0.8 0.9 1

teachermagazine.com.au/articles/growth-in-the-evidence-ecosystem 3 £4|.
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Metacognition 2018

Effect sizes for studies of metacognition and self-regulation
2018

0.54 Mean
weighted
effect size '

»

»

°©
-

0 0.1 0.2 0.3 0.4 0.5 0.6 0.7 0.8 0.9 1

evidenceforlearning.org.au/toolkit/metacognition-and-self-requlation @m
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Effect sizes for studies of metacognition and self-regulation

2017
0.62 Mean b
weighted
effect size
5.3
o]
-
.
0 01 02 03 04 05 06 07 08 09 1
2018
L
.54 Mean *
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effect size ‘I‘Q‘
-
.
=
.
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Making a concept map

Concept mapping 0.64 Rearrangement of instructional
materials, analogies, cognitive
organisers.

Self-consequences 0.70 Student arrangement or

imagination of rewards or

punishment for success or failure.

Self-instruction 0.55 Self verbalising the steps to
complete a given task.

Self-evaluating 0.62 Setting standards and using them
for self-judgement.

Putting off pleasurable
events until work is
completed.

Verbalising the steps in
solving a mathematics
problem

Check quality of own work
prior to handing in to teacher

'/ '.A'dapted from Hattie;_.J (2017) ptwSHlvisible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/, Lavery, |. (2008) as cited by Hattie, J (2009) Visible learning: A synthesis of over 800 meta-analyses
relating to‘achievement, Rou_tled_ge' and Tan, K., Dawson, V., & Venville, G. (2008). Use of cognitive organisers as a self regulated learning strategy. Issues in Educational Research, 18(2), 183-207.

.J E4L
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Help-seeking: peers, 0.60 Explaining to someone else, asking Using a study partner.

teachers, adults guestions, answering questions

Keeping records, 0.59 Recording of information related to study  Note taking,

monitoring tasks. summarising.

Rehearsing, memorising 0.57 Memorization of material by overt or Writing a mathematics

covert strategies formula down until it is
remembered.

Goal setting / planning 0.49 Goals, sub-goals, timeline Making lists to
accomplish during
studying.

Self monitoring 0.45 Observing and tracking one’ own Keeping records of study

performance and outcomes, often outputs.

recording the,

-Adapted from Hattie, J (2017) hittpSi#lvisible-learning.org/hattie-ranking-influences-effect-sizes-learning-achievement/, Lavery, |. (2008) as cited by Hattie, J (2009) Visible learning: A synthesis of over 800 meta-analyses . E4L
relating to‘achievement, Routled_ge and Tan, K., Dawson, V., & Venville, G. (2008). Use of cognitive organisers as a self regulated learning strategy. Issues in Educational Research, 18(2), 183-207. _J
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Evidence ecosystem

challenges based on data

Research questions driven by ]

Impact
Evaluation

Wider
Evidence
Chain

Cycle in
Schools

Evidence shared in meaningful
and practical ways

evidenceforlearning.org.au/evidence-informed-educators/evidence-ecosystem s m


http://evidenceforlearning.org.au/evidence-informed-educators/evidence-ecosystem/

Barriers to engaging with the wider evidence chain?

Three common barriers to accessing and using research:
« Shortage of time to engage with research

* Overload of information to process

 Insufficient contextualised information for practice.

/
//// Source: Sharples, J (2013), Evidence for the Frontline: A report for the Alliance For useful Evidence. 43 E4L
75



Wider Evidence Chain - external

Production

Generate useful and
appropriate evidence

Implementation
Supported use in local
contexts and evaluation of
impact and benefit

Synthesis

Pull tagether for
comparison and insight

Engagement Transformation

Share and discuss to Communicate to add

y create apportunities { . 4 j rmeaning and value
for local adoption N
Adapted from Sharples J Evidence Chain for the Frontline (2013). 44 .] E4L
// evidenceforlearning.org.au/evidence-informed-educators/evidence-ecosystem
>
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Evidence ecosystem

Research questions driven by
challenges based on data

Impact
Evaluation
Cycle

7
Evidence shared in meaningful
and practical ways
// evidenceforlearning.orqg.au/evidence-informed-educators/evidence-ecosystem s ]| ea
~,

Wider

Evidence
Chain
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Evidence for Learning Impact Evaluation Cycle

Analysis .

Evaluation

Intervention
Program

Process

| 3. Adjust

evidenceforlearning.org.au/evidence-informed-educators/evidence-ecosystem 4 @ E4L
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What is evidence-informed decision making?

Evidence informed decisions are about
‘Integrating professional expertise with the best
external evidence from research to improve the
guality of practice’ (Sharples, 2013, p. 7). This is
not about ‘prescribing what goes on from a
position of unchallenged authority’ (Sharples,
2013, p. 7).

/ // Source: Vaughan, Deeble and Bush (2017). Evidence-informed decision making. Australian Educational Leader. 39(4) pp.32-35 a7 E4L
)




Hierarchy of evidence

Systematic
Reviews

Best
Practices

Levels of Evidence
C{:} ﬂﬁdence Randomised Control Trials

Quasi-experimental Studies
Level 2

Realist Reviews Promising
Case studies with Evidence of Effectiveness Practices
External evaluation with scientific rigour
Case studies with Encouraging Results

S Internal or external evaluator that lacks scientific rigour
ave

Emerging
Practg:es

Program Descriptions or reports with limited data or evidence
Opinions, ideas, editorials based on anecdote or experiences

/
Source: Deeble, M. and T. Vaughan (2018) An evidence broker for Australian schools. Occasional Paper 155, 1-20. Retrieved from: 48 iJ E4L
// http://www.evidenceforlearning.org.au/evidence-informed-educators/an-evidence-broker-for-australian-schools/
>
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Better school
decisions informed
by evidence

We are an Evidence
Intermediary; we play
a brokering role
between research and
practice

Trials Unit (RCT)
Philanthropy + Govt $ on
school programs

Teaching & Learning Toolkit
Global evidence summaries and
practice guides from international

(3 underway, 1 completed) partners

o Tailored
% 3? evidence

Toolkits (21)

Build y ?hj‘re
evidence nowiedge

EVIDENCE
FOR LEARNING

We specialise in translating
evidence and then help
implementing it in real world
settings.

Supporting school Local Practice
networks Guides on key
(68 events to date) topics

49 E4L



Current progress in Learning Impact Fund

MiniLit Active

Small-group reading interventicn for struggling Year 1 studenis.

Dewveloper Type of trial
Multilit Efficacy

Project progress

Resilient Families Active

School-based social-emofional leaming program involving parental
engagement.

Dewveloper Type of trial

Deakin University Cevelopmental

Project progress

—e

QuickSmart Numeracy Active

Small-group student tutoring intervention to increase fluency and
automaticity in maths.

Developer Typa of trial

SIMERR Mational Research Centra 3t tha Effactivensss

Uniwversity of Mew England

Project progress

Thinking Maths

Teacher professional leaming for middle school maths teachers
Mears 6-9).

Developer Typa of trial
South Australian Department for Education Efficacy
Coat Security Months' impact

evidenceforlearning.org.au/lif/our-projects/ = E4L
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Where to now?

e Join our Evidence Informed Educator Network

evidenceforlearning.org.au/evidence-informed-educators/join/

e Subscribe to our newsletter for updates evidenceforlearning.org.au/

 Follow us on Twitter @ E4Ltweets and Facebook Evidence for Learning

« Comments and feedback please tvaughan@evidenceforlearning.org.au



http://evidenceforlearning.org.au/evidence-informed-educators/join/
http://evidenceforlearning.org.au/evidence-informed-educators/join/
https://twitter.com/E4Ltweets
https://www.facebook.com/EvidenceforLearning/
mailto:tvaughan@evidenceforlearning.org.au

\\\‘
{

Helping great practice become
common practice in education

EVIDENCE
FOR LEARNING

info@evidenceforlearning.org.au | evidenceforlearning.org.au | @E4Ltweets
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