Instructions to get you started

Step 1: Connect via Zoom Step 2: Test it out! In the
Zoom ‘Chat’ box send a
Audio Settings message that includes
. your:
= Name
Click on audio settings Click on the ‘Chat’icon to open Click on ‘Leave Meeting’
and change to a the ‘Chat’ box where you can: to exit the webinar = Role
different audio option in * Read what others are writing . )
the list if you cannot in the chat box . Organlsatmn
hear any sound
* Write a message and CliCk To: Al panelists and attendees + More " Location
‘Send’ (make sure you send it Type message here..
to ‘All panelists and ' = The age of children that
attendees’)

you work with
Step 3: Open Padlet in a new browser window on your
computer or mobile device to get ready for a later activity

https://padlet.com/s_houenl /stars_wishes_activity comments in the chat box
will be recorded

Important note!

This webinar and your

No sound on your Zoom connection?
If you can’t hear anything via your computer, stay connected and try also dialling in via phone:
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Welcome!

Aims of this session

= Learn about some of the
research on the importance
of oral language
development

= Evidence-informed
strategies to support the
development of oral
language in 2 to 5 year olds

Agenda

= Welcome and introductions (10
mins)

= Why oral language? An introduction
to the research (10 mins)

= Practice tips and examples (35 mins)

= Questions and feedback (remainder)
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Evidence for Learning
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evidence on programs ;'\ >
and practices freely  gyild — Share
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published in plain evidence
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Tools and support to help
educators use evidence in
practice
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evidence Plain English summaries
that show the learning
gain from different
approaches, the evidence
strength and the cost to
implement
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Why oral language?

EVIDEMNCE
FOR LEARMING

by Name -
Home | The Toolkits

Early Childhood

ey
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Awverage cost— Evidence secunty — Months® impact —

Education
Toolkit

Communication and language
approaches
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Digital technology

Earlier starting age

evidenceforlearning.org.au/the-toolkits/
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https://evidenceforlearning.org.au/the-toolkits/

What is oral language?

Receptive Language

knowledge and
understanding of
words

Expressive language

use of words and
construction of
communications
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http://escaping-mediocrity.com/category/uncategorized/page/4
https://creativecommons.org/licenses/by/3.0/

Oral language acquisition — why

it is important

= Platform to communicate = Predicts children’s success in
effectively formal classroom settings
and life trajectories more
broadly

(Girad, 2015; Law, 2000; Snowling, 2015)




Langucage Development

1. Development follows a recognisable path
2. The timing of development differs for each child

3. Development is influenced by the environment

f o b R
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The Early Years Learning
Framework for Australia

This Photo by Unknown Author is licensed under CC BY-NC-ND

EYLF: Outcome 5 chiidren are

effective communicators

= From birth children communicate with others

using gestures, sounds, language and assisted
communication. They are social beings who are
intrinsically motivated to exchange ideas,
thoughts, questions and feelings, and to use a
range of tools and media, including music, dance
and drama, to express themselves, connect with
others and extend their learning. (p. 38)

Literacy incorporates a range of modes of
communication including music, movement,
dance, story telling, visual arts, media and drama,
as well as talking, listening, viewing, reading and

writing. (p. 38)
e


http://featherandfable.blogspot.com/
https://creativecommons.org/licenses/by-nc-nd/3.0/

Making moments matter...

Observed typical educator-child \
. . Story book
Interations reading

Eating
times

— BT, I3

None ... “
Whole group Small group Music and
times times movement times

On arrival at
the service

[ ) o
. On departure
from the service
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Outdoor play

Indoor play
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Activity 1:
Barriers and opportunities to making
moments matier

‘ "T_i,‘; 2 Take a few minutes to think about: . Chat

a) Barriers that prevent you from engaging in
extended conversations with children

b) Opportunities that you have to engage in
extended conversations with children

USlng the Zoom chat box: Type message here...
Share: 1 Barrier
1 Opportunity
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Systematic literature review

Review Question:

What is the current evidence for
programs and strategies that support
educators to foster rich conversations,
including sustained shared thinking
and dialogic interactions with young
children, aged 2-5 years, in ECEC
settings?

 Australasian research
 Studies within ECEC
* Focused on children 2-5 Years
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Supporting rich conversations involve:

Creating

spaces for

children’s Keeping
talk conversations

going




Creating spaces for children’s taik
f 4 )

Balancing , o
Power Pausing Questioning
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Balancing Act

= Did you know?:
o Interactions in traditional classroom contexts typically follow an
IRE pattern mehan, 1979):

Initiation ((el. g Educator — “How many legs does a spider

have?”) turn)

Response (e.g. Child - “Um, I think they have 8.7)
(2nd turn%

Evaluation (e.g. Educator - “Yes, you're right.”)
(3 turn

In these interactions:
o Adults typically take up 2 out of 3 talking turns (edwards-Groves, 2014)

o Adults are gositioned as the ‘experts’ or knowledge holders who
Judge’ children’s responses as Tight’ or ‘wrong’
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0 Pausing

= Provides a child with time to think, to process, and construct a response

= Slows down the interaction

= Allow other children to initiate turns to talk

= Enables educators to plan their follow-up moves in response to a child’s talk

Practice Tip:
Play with pausing in your interactions with children.
- Vary the lengths of time (e.g. 3-5 seconds, 5-10 seconds)

- Use your knowledge of individual children to intentionally select the length of
pauses. (Some children may not need a long pause, whereas others may need
much longer)

EVIDENCE THE UNIVERSITY
FOR LEARNING OF QUEENSLAND fi
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6 Activity 2: Brainstorm
What do we know about questions?

v Chat

Use the Zoom chat box to

create a list of what we

know about questions -

q Chat
1 minute

i Everyone ~ ] More v
Type message here...
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Questioning

= 94.5% of questions asked were closed (sirajBiatchiord & Manni, 2008

= Main Question types:

= Yes/no questions - eg. Are trees green?
= Wh questions - Who, what, where, when, why, (how)

= Test Questions (McHoul, 1978; Searle, 1969).

= Children as young as 2 can differentiate between a test and authentic question

(Grosse & Tomasello, 2012)
THE UNIVERSITY
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“I wonder...” questions

Extract 4 - 06082012 2.07-2.30 (Houen et al. 2016b)

Participants:

LIS - Teacher

Men - Child

157 LIS: what's tha:t. ( (points at antennae and gazes = at Mena) )

o e é | 1.6 second
159 LIS:=> > "I wonder what< that *is. I silence
160 (.6)

161 Men: ey::es. ( (gazes at Lisa) )

162 (.6)

163 LIS: ‘ey:es! ¢ =

164 = do you think it might be eye:s.

165 (2.2) ((all gaze at screen))

166 Ror: an:tennaes_ ((looking at Lisa))

167 (.4)

168 LIS: > you think it might be< "antennaes *Rory. =

Acknowledgements:

a) Queensland University of Technology for providing Sandy Houen with a university supported scholarship to conduct this research

b) The larger project, “Interacting with knowledge, interacting with people: Web searching in early childhood” was funded by the {
Australian Research Council (DP110104227)



“I wonder...” questions cont’'d

Extract 2 (06082012 5:17-5:44)

336  Com: ((pictures loads completely))

337 ((Participants look at the enlarged image of the selected hairy caterpillar))

338 LIS: <now we can see it up close >

339 {(.32) ((hand on trackpad))

340 ooooohhhhhhh my goodness, I

341 {{looks at children)) ¢ )
Sas (1.8) < I wonder..
343 LIs: very hairy-=>1 wonder what< kind of ka- butterfly 1t would I question
344 turn into.

345 (.5)

346 Ror: a2 hairy one= I Response +
347 Ror: = because [it's a ] <ha- hairy: caterpillar > justiﬁcation Of
348 LIS: [Pa hair®-] .

349 LIS: so do you think hairy caterpillars turn into hairy butterflies, idea

350 7T nos s

351 LIS: "what would their "cocoons, *‘look like.

Houen, S., S. Danby, A. Farrell, and K. Thorpe. 2016b.

Acknowledgements:
a) Queensland University of Technology for providing Sandy Houen with a university supported scholarship to conduct this research

b) The larger project, “Interacting with knowledge, interacting with people: Web searching in early childhood” was funded by the
Australian Research Council (DP110104227) @




Can we simply pause and ask
open ended or I wonder ...’
questions to promote rich
conversations with children ?
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Categorising questions:
Closed or open?

Example 1: Example 2:

%sun white?” ] %sun white?” }
' ’ 4 “Sometimes it looks

yellow, sometimes it
looks red and I've even
seen it look orange.”

<

/




. Categorising questions?

(15t turn) (27 turn) (3 turn)

%HSU\P in the sky?” ] “Clo udSM—] “Actually, I was thmkmg
planep

Child

Educator Educator

Potentially open question Reveals question was closed...
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Keeping conversations going

4 N/ N\
Personal RESPO nding
C : to children’s
onnections
talk

\_ AN J
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Personal connections

‘ Second Stories
Bateman, Danby, & Howard, 2013
The ‘Reminiscing Approach’ ,

Reece, Gunn, Bateman & Carr, (2019) Offered after a first story is given.
Educators prompt a child to use

their memory to tell a story about A second story builds onto the first

an experience: story through a personal connection or

= % similar experience

Encourages a child to talk more
and produce more complex talk

Pivots
The ‘BOOk Reading ApproaCh’ Bateman, Danby, & Howard, 2013 %
Reece, Gunn, Bateman & Carr, (2019) PiVOtS conhect an ‘
Educators read a child’s learning immediate event to a (&

story as if it were a book: v personal experience

v Exposes a child to more complex

EVIDENCE THE UNIVERSITY
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Responding to children’s talk

Your responsc can

close down
or

promote

shared conversations




Activity 3:
Dad and baby’s rich conversation

nl@comodlandipryor
Analyse the video footage.

Using the chat box, enter
one or two of the
strategies that we have
discussed today that you
can see in the video?

v Chat

https:/ /www.youtube.com /watch?v=Yn8j4XRxSck

EEEEEEEEEEEE


https://www.youtube.com/watch?v=Yn8j4XRxSck

Activity 4. Two stars and a wish

Take a few minutes to think about how you:
/3 create space for children’s talk
* b) keep conversations going with children
Type into the web browser on your phone, ipad or pc:
https:/ /padlet.com/s houenl /stars wishes activity

1) Think of two things you do really well (stars) ﬁ ‘
2) Think of one thing you would like improve (wish) A%-

Creatmg spaces for Creatlng spaces for Keepmg the : Keeping the
children's talk - STARS children's talk - WISHES conversation going - # conversation going -

_

STARS WISHES



https://padlet.com/s_houen1/stars_wishes_activity

Personal

Pausing :
Connections

Position children with Position educators

knowledge: without knowledge:
What are your thoughts?

Questioning What's the problem? ‘I wonder ...” statements Responding

EVIDENCE % THE UNIVERSITY {
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Creating spaces for children’s talk
Oral language is the way children communicate the

discoveries. Educators can support and enhance ch H H
communication with children about ideas and exper. Kee pPIng the conversation going
tip sheet provides evidence-informed strategiesto  When a child is an active participant in shared, extende:
EVIDENCE About  The Toolkits  Learning Impact Fund  Guidance Reports  Evidence Informed Educators childhood education and care settings for ¢ opportunities to talk, their talk is more complex, and ed

FOR LEARNING language use. Oral language is embedded acrassthe e CUFIOUS About Questions?

to educator’s work. This tip sheet provides educators w Oral language is embedded across the Early Years Learning Framework and is central to educator’s

work. Asking questions is a common approach to prompting children’s talk and participation in
Make moments matter : conversations, however not all questions are equal. This tip sheet explains question gualities and
Opportunities to create Make it personal describes what you can do when the questions you ask are ‘tricky’ for children aged 2-5 years.
spaces for children’s talk Children will contribute more to conversations if their own experisnces,

and extend conversations with children aged 2-5 years.

can occur at any time personal connections to current events by: ] .
. . T T « Creating space and time 1o link conversations ta - wma Question gualities
Home / The Toolkits / Early Childhood Education Toolki &t of their awn experiences. con  Questions can be clased-or open- ended. closed-2nded questions raquire 3 child to
- . - N oduce a narrow response or an answer that the educator is looking for. Open-ended
i ial Sci % «  Following their lead to identify and incarporate = e PO P s for op
Institute for Social Science Research (ISSR) | THE UNIVERSITY  gaps: N & Ll oo questions invite a range of answers and usually prompt a longer conversation. Regardless
17 September 2019 OF QUEENSLAND therinterests. M githe type of question, educatar’s responses are pivotal in sustaining rich back and forth
= = Research provides examples of strategies that can support personalising 0 interactions
CREATE CHANG
roaches - Full Toolki o ey —
Leamning stories and photographs are used as the second  with children:
focus of conwersations. Two strategies to promote own liv
children’s talk include the ‘Aeminiscing Approach’ and
= H H = the ‘Book Reading Approach’.
. ; . . . Supporting Rich Conversations with . —
All 12 approaches in the Early Childhood Education Toolkit are listed here. You d . " Reminisn Apprescl Tl oot ves
Children aged 2-5 years in Ear|y «  Educators prompt the child to use =
. - N . : L their memory to tell a story about
can filter by average cost, evidence security or months' impact. Then select an Childhood Education and Care within the experionta
. . ndoor play + Encourages a child to talk more
- - and produce more complex talk.
approach to explore further. Australasian Studies d P p
o, what, where,
ke T proach’
L. e ducator-child Experimi = Edfl':.alars read the Lear:mgs\ary f‘fv}. T
Bces where asif it were 3 story bool at do you know abouta
fes have been - lev‘:‘? *  Exposes a child to more complex * Canresultin one ward or langer turns at talk
ol for secOnsli opaach from the educator Y *  Are often used to ‘test” knowiedge
Srticipate in oid differe P steg e E
* Reflectwi  yarying your approaches enables a child to have step
lise they: SUREEY. . gpportunity to talk more and also to hear more pers . -
How willy T questions
| i complex speech steg g "I wondar what hoppens sutside whan
Sort by Name - Average cost— Evidence sec e ta think, to this it’s autumn?”
{a response =
| i et + Work to invite, rather than expect, a response
experiment wit + Educatar: tioned i
iment il . o ucatars are positioned sz curious
Entheirfollow-up  selectthose mozt Experiment with linking + Educatorsare less kely to judge answers and right
B child’s talk or wren
* Experiment with both the ‘Reminiscing Approach” «childre
and the ‘Book Reading Approoch” when talking with to mak
u children about their learning stories. whenr
HE UNIVERSITY i /i i
; ) OF QUEENSLAND * Take a sequence of photos from the start to the end connec Experiment with questions
Communication and Iang uage $ ﬂ ﬂ n ﬂ LY of projects, 5o that children can revisit and provide a their st +  Ask genuine questions (those that you don’t know the answer ta)
CREATE CHANGE commentary on the experience with others. * Encour
« Try using statements instead of questions: Instead of "What's that", try "Wow look at the _ (2g. hairy caterpillor on the
h =] Ty using d af d of "What's that", try “wow look at the . (eg. hairy eoterpillar on th
- find out about children's lives outside of the service. R s —
approac es Talk with parents about family experiences and stories 5 " ’

Value children’s questions by using their questions as a focus for the next tum at talk.

.

Experiment with using ‘open-ended’ questions when reading to children (eg. “What do you think might happen next?")

.

Try to repeat or modify the question, or alternately provide 2 hint, instead of answering you own question

‘THE UNIVERSITY T : F » on”.
EVIDENCE At Try an ‘I wonder... question, instead of using a “Wh question’
FOR LEARNING

Digital technology $%% 88

CREATE CHANGE

T pp— ‘viaence for Leaming commissionea wis esource
EVIDENCE OF QuEmSLAMD from the University o Quacensisnd and A based on
FOR LEARNING ‘Tystematic review of the research evidence. Evidence
fox Learning thaks the researchers snd cducators
who provided ingut to and feedireck on this resource.

CREATE CHANGE
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Questions, comments, contact
o
-‘

Subscribe to the E4L newsletter evidenceforlearning.org.au
Follow E4L on Twitter @E4Ltweets
Follow E4L on Facebook Evidence for Learning

Danielle Toon
SVA/Evidence for Learning
dtoon@socialventures.com.au

Sally Staton
University of Queensland
s.staton@uqg.edu.au

Sandy Houen
University of Queensland
s.houen@uqg.edu.au
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Webinar feedback survey

Please copy the following link to complete a feedback survey:

https://survey.app.uqg.edu.au/Webinar-Evaluation-Survey.aspx

ThankYou
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https://survey.app.uq.edu.au/Webinar-Evaluation-Survey.aspx
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