
Step 2: Test it out! In the 
Zoom ‘Chat’ box send a 
message that includes 
your:

▪ Name

▪ Role

▪ Organisation

▪ Location

▪ The age of children that 
you work with

Important note!

This webinar and your 
comments in the chat box 

will be recorded

No sound on your Zoom connection?

If you can’t hear anything via your computer, stay connected and try also dialling in via phone:

Australia: +61 2 8015 6011 or +61 3 7018 2005 or +61 8 7150 1149 

Webinar ID: 321 189 786 

Click on audio settings 

and change to a 

different audio option in 

the list if you cannot 

hear any sound

Click on the ‘Chat’ icon to open 

the ‘Chat’ box where you can:

• Read what others are writing 

in the chat box

• Write a message and click 

‘Send’ (make sure you send it 

to ‘All panelists and 

attendees’)

Click on ‘Leave Meeting’ 

to exit the webinar

Step 1: Connect via Zoom

Step 3: Open Padlet in a new browser window on your 

computer or mobile device to get ready for a later activity

https://padlet.com/s_houen1/stars_wishes_activity

https://padlet.com/s_houen1/stars_wishes_activity
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Agenda

▪ Welcome and introductions (10 
mins)

▪ Why oral language? An introduction 
to the research (10 mins)

▪ Practice tips and examples (35 mins)

▪ Questions and feedback (remainder)

Aims of this session

▪ Learn about some of the 
research on the importance 
of oral language 
development

▪ Evidence-informed 
strategies to support the 
development of oral 
language in 2 to 5 year olds



Share 
evidence

Encourage use 
of evidence

Build 
evidence 

New high quality 

evidence on programs 

and practices freely 

published in plain 

English

Plain English summaries 

that show the learning 

gain from different 

approaches, the evidence 

strength and the cost to 

implement

Tools and support to help 

educators use evidence in 

practice



evidenceforlearning.org.au/the-toolkits/

https://evidenceforlearning.org.au/the-toolkits/


Receptive Language

knowledge and 
understanding of 
words

Expressive language

use of words and 
construction of 
communications

This Photo by Unknown Author is licensed under CC BY

http://escaping-mediocrity.com/category/uncategorized/page/4
https://creativecommons.org/licenses/by/3.0/


▪Platform to communicate 
effectively

▪Predicts children’s success in 
formal classroom settings 
and life trajectories more 
broadly 
(Girad, 2015; Law, 2000; Snowling, 2015)



1. Development follows a recognisable path

2. The timing of development differs for each child

3. Development is influenced by the environment



▪ From birth children communicate with others 
using gestures, sounds, language and assisted 
communication. They are social beings who are 
intrinsically motivated to exchange ideas, 
thoughts, questions and feelings, and to use a 
range of tools and media, including music, dance 
and drama, to express themselves, connect with 
others and extend their learning. (p. 38)

▪ Literacy incorporates a range of modes of 
communication including music, movement, 
dance, story telling, visual arts, media and drama, 
as well as talking, listening, viewing, reading and 
writing. (p. 38)

This Photo by Unknown Author is licensed under CC BY-NC-ND

http://featherandfable.blogspot.com/
https://creativecommons.org/licenses/by-nc-nd/3.0/




Take a few minutes to think about:

a) Barriers that prevent you from engaging in 

extended conversations with children

b) Opportunities that you have to engage in 

extended conversations with children

Using the Zoom chat box:   

Share: 1 Barrier

1 Opportunity



Review Question:

What is the current evidence for 

programs and strategies that support 

educators to foster rich conversations, 

including sustained shared thinking 

and dialogic interactions with young 

children, aged 2-5 years, in ECEC 

settings?

• Australasian research

• Studies within ECEC

• Focused on children 2-5 Years





Creating 
spaces for 
children’s 

talk

Keeping 
conversations 

going



Pausing Questioning
Balancing 

Power



▪ Did you know?:
o Interactions in traditional classroom contexts typically follow an 
IRE pattern (Mehan, 1979):

Initiation (e.g. Educator – “How many legs does a spider 
have?”) (1st turn)
Response (e.g. Child        - “Um, I think they have 8.”) 

(2nd turn)
Evaluation (e.g. Educator - “Yes, you’re right.”)

(3rd turn)

In these interactions:
oAdults typically take up 2 out of 3 talking turns (Edwards-Groves, 2014)

oAdults are positioned as the ‘experts’ or knowledge holders who 
‘judge’ children’s responses as ‘right’ or ‘wrong’



▪ Slows down the interaction 

▪ Provides a child with time to think, to process, and construct a response 

▪ Allow other children to initiate turns to talk 

▪ Enables educators to plan their follow-up moves in response to a child’s talk

Practice Tip:  

Play with pausing in your interactions with children. 

• Vary the lengths of time (e.g. 3-5 seconds, 5-10 seconds)

• Use your knowledge of individual children to intentionally select the length of 
pauses. (Some children may not need a long pause, whereas others may need 
much longer)

(Bateman, 2013; Bateman et al., 2013; Cohrssen, Church, & Tayler, 2014a; Cohrssen et al., 2014b) 



1 minute

Use the Zoom chat box to 

create a list of what we 

know about questions 



▪ 94.5% of questions asked were closed   (Siraj-Blatchford & Manni, 2008)

▪ Main Question types:

▪ Yes/no questions       - eg. Are trees green?    

▪ Wh questions             - Who, what, where, when, why, (how)          

▪ Test Questions (McHoul, 1978; Searle, 1969). 

▪ Children as young as 2 can differentiate between a test and authentic question 
(Grosse & Tomasello, 2012)
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Example 1

1.6 second 

silence



Acknowledgements:  

a) Queensland University of Technology for providing Sandy Houen with a university supported scholarship to conduct this research 

b) The larger project, “Interacting with knowledge, interacting with people: Web searching in early childhood” was funded by the

Australian Research Council   (DP110104227) 

Example 2

‘WH’ Question

Response + 

justification of 

idea

‘I wonder..’ 

question

Houen, S., S. Danby, A. Farrell, and K. Thorpe. 2016b.



Can we simply pause and ask 
open ended or ‘I wonder …’ 
questions to promote rich 

conversations with children ?



“Is the sun white?”

“yes”

Example 1:

“Is the sun white?”

“Sometimes it looks   

yellow, sometimes it 

looks red and I’ve even 

seen it look orange.”

Example 2:



Potentially open question…                  Child responds…                Reveals question was closed…

“What is up in the sky?” “Actually, I was thinking 

plane?”
“Clouds”

(1st turn) (2nd turn)
(3rd turn)



Personal 
Connections

Responding 
to children’s 

talk



The ‘Reminiscing Approach’ 

The ‘Book Reading Approach’
Pivots

Second Stories 

Educators prompt a child to use

their memory to tell a story about 

an experience:

Encourages a child to talk more

and produce more complex talk

Educators read a child’s learning 

story as if it were a book: 

Exposes a child to more complex 

speech

Offered after a first story is given.

A second story builds onto the first 

story through a personal connection or 

similar experience

Pivots connect an 

immediate event to a 

personal experience

Reece, Gunn, Bateman & Carr, (2019)

Reece, Gunn, Bateman & Carr, (2019)

Bateman, Danby, & Howard, 2013

Bateman, Danby, & Howard, 2013



Your response can

close down 

or

promote

shared conversations



Analyse the video footage. 

Using the chat box, enter 
one or two of the 
strategies that we have 
discussed today that you 
can see in the video?

https://www.youtube.com/watch?v=Yn8j4XRxSck

https://www.youtube.com/watch?v=Yn8j4XRxSck


Take a few minutes to think about how you:

a) create space for children’s talk

b) keep conversations going with children

Type into the web browser on your phone, ipad or pc:

https://padlet.com/s_houen1/stars_wishes_activity

1) Think of two things you do really well (stars) 

2) Think of one thing you would like improve (wish)

https://padlet.com/s_houen1/stars_wishes_activity


A toolbox of strategies – Not a recipe

Pausing

Questioning

Balancing Power

Position children with 

knowledge:

What are your thoughts? 

What’s the problem?

Position educators 

without knowledge:

“I wonder …” statements

Personal 

Connections

Responding



evidenceforlearning.org.au/early-childhood-education/

https://evidenceforlearning.org.au/early-childhood-education/
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Please copy the following link to complete a feedback survey:

https://survey.app.uq.edu.au/Webinar-Evaluation-Survey.aspx

https://survey.app.uq.edu.au/Webinar-Evaluation-Survey.aspx
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