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We acknowledge the traditional custodians of the land, the elders of the Turrbul

People and pay respect to their elders past, present and emerging.
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3evidenceforlearning.org.au

Tablet or phone Laptop

http://evidenceforlearning.org.au/
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LaptopTablet or phone

evidenceforlearning.org.au/the-toolkits/

https://evidenceforlearning.org.au/the-toolkits/


5

LaptopTablet or phone

evidenceforlearning.org.au/the-toolkits/early-childhood-education-toolkit/

https://evidenceforlearning.org.au/the-toolkits/early-childhood-education-toolkit/
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Average cost

The approximate cost of 

implementing an approach.

Evidence security

Based on the quantity and 

the methodological quality of 

the available evidence, and 

the reliability or consistency 

of impact estimates. 

Months’ impact

The additional months' 

progress you can expect 

children to make as a result 

of an approach being used. 
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Laptop
Tablet or phone

evidenceforlearning.org.au/early-childhood-education-toolkit/communication-and-language-approaches/

https://evidenceforlearning.org.au/early-childhood-education-toolkit/communication-and-language-approaches/


9evidenceforlearning.org.au/early-childhood-education-toolkit/communication-and-language-approaches/technical-appendix

https://evidenceforlearning.org.au/early-childhood-education-toolkit/communication-and-language-approaches/technical-appendix
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Summary of Australian and New Zealand

Research

References

Databases searched

Search terms

evidenceforlearning.org.au/the-toolkits/early-childhood-education-toolkit/australasian-research-summaries/

http://www.evidenceforlearning.org.au/the-toolkits/early-childhood-education-toolkit/australasian-research-summaries/


http://educationendowmentfoundation.org.uk/toolkit

Background: The UK Teaching & Learning Toolkit

A resource for teachers and 

schools to support discussion 

and decision-making

Funded by the Education 

Endowment Foundation

Currently used by over 60% of 

schools in England
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Cost / benefit analyses to support professional decision-making

Summarise the evidence from meta-analysis about the impact of different strategies on learning (tested 

attainment) 

As found in research studies (these are broad averages) with experimental designs

Apply quality criteria to evaluations: as rigorous designs as possible (padlocks)

Estimate the size of the effect

Standardised Mean Difference = ‘Months of gain’

Estimate the costs of adopting     

(information not always available)
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Supports professional decision-making in education

Provides an overall picture – ‘good bets’ ‘risky bets’

Tells you what’s worked (on average, in other places, for other people)

Compared with ‘usual practice’ (which varies)

May not work for you (but is likely to, on average)
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How do you derive Effect Size (ES) of 0.1 = 1 months of progress?

Given Professor John Hattie's dominance in Victorian Schools and his measure 

that ES of 0.4 = 1 years progress, why are these so different?

Also, regarding Professor Hattie, why are his top strategies - formerly "Self Report 

Grades" and now "Collective Teacher Efficacy" not listed on the EEF Toolkit?
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How can I use the Toolkit to optimise my impact in the classroom, given the 

obvious restrictions that are extant in a relief teaching context?  Which 

approaches* are the most useful given the limited time I spend with any one 

class?

*The development of metacognitive thinking and self-regulation and provision of 

meaningful feedback are a major part of my pedagogy, but it is difficult to 

implement strategies when I am not consistently with the same group of students.

15



16

The Latest Edition of Educational Research and Evaluation edited by Adrian 

Simpson, has at least three academics who detail the problems of comparing 

effect sizes - Simpson, Wiliam and Wrigley.

• the problem of different tests giving different effect sizes – e.g. Standardised 

tests versus specific tests.

• the problem of different standard deviations giving different results (Gene Glass 

also warned of this in his seminal paper). Older papers tend to use the control 

group Standard Deviation (SD), newer papers tend to use the pooled SD, but 

each gives a different effect size. How do you account for these variations -

what do you do?

• the problem of the interpretation of the paper and the grouping papers together 

which are not measuring the same thing - e.g. feedback, the person giving the 

feedback differs, the type of feedback differs, etc. Yet these are all grouped into 

one effect size.
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• Join our Evidence Informed Educator Network 

evidenceforlearning.org.au/evidence-informed-educators/join/

• Webinar series - evidenceforlearning.org.au/evidence-informed-

educators/webinars/

• Subscribe to our newsletter for updates evidenceforlearning.org.au/

• Follow us on Twitter @E4Ltweets and Facebook Evidence for Learning

• Comments and feedback please tvaughan@evidenceforlearning.org.au
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